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Abstract 

Among the problems that face primary and secondary school teachers are lack 
of instructional strategies and methods that will enhance effective 
teaching-learning habits capable of bringing desirable educational outcome. It is 
however contended by many authorities that generally, teachers teach the way 
they were taught. This author argues that since the colleges of education are the 
major teacher producers in the country, it is desirable to peruse the instructional 
strategies common in some of the colleges. Using a population of 261 lecturers, 
the researcher investigated the extent of teacher competence and use of resource 
materials in his institution. Results show that even though the respondents are 
familiar with many instructional strategies and use of materials, they seldom 
apply such in the course of teacher training. 

Introduction 
The teacher is undoubtedly the key factor in any educational programme. He is the custodian and 

interpreter of any curriculum development and innovation. As the direct interpreter and implementer 
of the curriculum document, it follows that the extent and effectiveness of any curriculum 
implementation is a reflection of teacher competence in that given field. This is vividly reflected in the 
popular axiom that no system of education can rise above the level of its teachers. The message in this 
axiom is that for our education system to develop, it must be handled by teachers who are themselves sound 
in general education as well as in the art and science of teaching and learning. 

In the Nigerian education system, teacher education is the arm of education system 
responsible for the production and training of qualitative teachers for the entire education system. Ipaye 
(1995) as cited by Maiyanga (2000) defined teacher education as: a process whereby the prospective 
teacher or aspirant teacher is provided the opportunity to develop cognitive perspective, affective 
dispositions and psychomotor competencies which will imbue him or her with the qualities and capacities 
for teaching, Ukeje (1995) equally holds that teacher education is the type of education specially 
designed for a would- be- teacher. Teacher education is therefore a well designed and prepared educational 
experiences, skills and competence geared towards developing the necessary knowledge and 
competences that would enable a teacher to effectively direct, harness and positively influence learning 
situations. This goes to tell us that teacher education is a complex and special (Professional) training 
programme that deals with the entire domains of knowledge which therefore requires competent and well 
articulated minds, methods and materials for its effective delivery. 

As a matter of fact, the National policy on education (2004) has spelt out five (5) goals of teacher 
education amongst which are: 

> production of highly motivated, conscientious and efficient classroom teachers for all levels 
of our education system; 

> encouraging further the spirit of enquiry and creativity in teaching; 
> providing teachers with the intellectual and professional background adequate for their  

assignment and make them adaptable to changing situations. 

Teacher education programs are therefore aimed at producing highly motivated, skilled and 
competent teachers who will adequately be the ladder towards achieving national goals using 
education as a tool par excellence. To achieve these laudable goals, the policy states that all teachers in 
educational institutions shall be professionally trained and equipped so as to meet up with the challenges 
and dynamics of knowledge and curriculum innovations. 

One of the teacher training programmes charged with the production of teachers and 
undoubtedly the major producer of lower and middle cadre teachers is the Nigeria Certificate in 
Education (N.C.E.) programme. N.C.E graduates across the country are therefore expected to be  
competent in their subject areas, as well as in the use of various instructional methods and materials. This 
presupposes that all teacher educators should not only be professionally qualified themselves, but also 



be able and willing to demonstrate and impart their professional competence to their students in the course 
of instruction. 

In order to produce qualitative teachers, and mindful of the impact of instructional methods and 
use of materials in curriculum implementation, N C C E (2003) stressed that the method of teaching and 
learning has to be revolutionalized and changed from the traditional bookish .teacher-centric to the more 
educationally rewarding student/learner-centric with emphasis on students' effective use of 
instructional materials. The obvious challenge here is that teacher educators must themselves be 
conversant, modern and versatile in instructional approaches (for one can only give what he/she have) in 
their primary responsibility of preparing and producing qualitative teachers for tomorrow's schools. 

Several authorities (Monisola; 2000, Okebukola 2000; Kabiru; 2004.) have equally stressed the 
importance of teacher pedagogy and mastery in effective classroom delivery and subsequent rise in 
educational standard. However, possession of skills alone is not what is important in education or teaching 
but the ability to practically demonstrate the skills for the maximum benefit of the learner. Muodumogu 
(2001) for instance emphasized that not only teacher's knowledge of content and method is important 
but the process of delivery itself. That is, the ability to practically use varying instructional methods that 
can motivate students to effectively learn. In deed the impact and importance of instructional methods 
and strategies in curriculum implementation as a whole is enormous. This is because no matter how well 
a curriculum has been planned and no matter what materials is produced for its implementation, if the 
teacher fails to put them into use .due to his incompetence or unwillingness to do so, no good result can 
ever come out of it. 

Despite government huge spending in the provision of facilities, equipment and training of 
teachers to develop competence and imbibe modern approaches to teaching and learning., the cries for 
falling standard of education and poor quality of instruction has been on the increase.. Not 
surprisingly, educators and researchers have been attributing this problem to either lack of seriousness on 
the teachers (Omotayo; 2006) or lack of interest to explore and use the available facilities in schools 
(Ugwu; 1999). Empherical studies; (Akudolu; 2002, Bello; 2007,) equally revealed that secondary and 
primary school teachers seldom use teaching materials in their teaching despite the fact that they realize the 
importance of doing so. This negative phenomena has been attributed to various factors such as non 
availability of the desired materials in schools (Chioma; 2007) laziness on the part of the teacher (Nneji; 
2005) to lack of basic knowledge on how to use the materials (Ekpo; 2005). However, Mkpa (2005) Abba 
(1999) and Ayogu(2002) among others, hold that most teachers especially in the primary and secondary 
schools in the country are averse to use of instructional media and skills because of the way they were 
taught in their teacher training institutions. With the above view in focus, this study is posed to investigate 
the extent of this claim using F C E Okene as a case study. 

Purpose of the Study 
Since the falling standard of education had been mainly attributed to poor teacher quality and 

preparation, (Okebukola; 1995, Umaru; 2007) it becomes imperative to investigate the extent and quality 
of teacher preparation taking place in teacher training institutions. The purpose of this study therefore is to 
find out the level of competence and extent of use of some selected instructional techniques and facilities 
among some teacher educators. Specifically, the study aims to find out whether the method of instruction 
are adequate enough to bridge the gap between theory and practice and motivate the teacher trainees to 
adopt same in real teaching. 

Research Questions 
The study is aimed at answering the following questions: 

1)  What instructional methods are the lecturers competent in? 
2)  What are the dominant instructional strategies among lecturers in the study area? 
3)  Do lecturers adequately expose their students (teacher trainees) to the use of the available 

resources and facilities in class room instruction? 
  

4)   How adequately exposed and trained are the lecturers in the use of available instructional and research 
facilities (Internet cafe, Educational resource centre and library) in the college? 

Basic Assumption 
It is assumed that all the lecturers are experienced and have the required professional 

qualification to teach. 

 



Design of the Study 
The study is a survey as it describes the phenomenal nature of instruction in his study area. 

Population 
The population of the study is made up of all the 261 academic (Teaching) staff of Federal College 

of Education, Okene. The population cut across gender and covers all the five schools that make up the 
college. 

Instrument 
Instrument used is a four (4)-item questionnaire entitled Questionnaire On Teacher 

Competence On Use Of Selected Teaching-Learning Facilities And Strategies (QTCUSTLF) designed by the 
researcher himself. All the items are close ended. The items sought information on extent of use of 
selected facilities and methods from the respondents. 

Validation and Reliability of Instrument 
The questionnaire item was validated by two principal lecturers of the college (one from 

department of curriculum and instruction and the other from Psychology department). Their criticism and 
suggestions fashioned the final copy of the questionnaire. The items reliability were validated by means of 
test- re- test method with a two weeks interval between the administrations. 

Data Analysis and Interpretation 
Responses were collected, tabulated and interpreted using simple percentages. 

Results 
Research Question 1: What instructional methods are the lecturers competent in? 
Table I: Teacher Competence on Use of Selected Instructional Techniques 
How competent are you in the following instructional Nol Fairly Compt. Very No Total 
techniques? Compt. Compt.  compt. Resp.  
Lecture Method Nil Nil 98 (38%) 163 Nil 261 
    (62%)  (100%) 
Discovery/Inquiry Method Nil 49 91 152 Nit 261 
  (18%) (35%) (58%)  (100%) 

Individualized/Programmed Inslr. 11 (4%) 39 
(15%) 

59 
(23%) 

121 
(65%) 

Nil 261 
(100%) 

Computer Assisted Instruction 172 37 12 40 Nil 261 
 (66%) (14%) (5%) (15%)  (100%) 

Table 1 here shows that lecturers are competent in most of the instructional techniques apart from 
the Computer assisted instruction that has 66% incompetence level. For instance table shows that apart 
from the traditional lecture method, Discovery (58%) and Individualized instruction (65%) are equally well 
understood by the lecturers. This suggests that they can apply most of the techniques in the course of 
instruction. 
  



Research Question 2 
What are the dominant instructional strategies among lecturers in the study area? 

Table 2: Frequency_of Lecturers Use of Selected Instructional Strategies 
How often do you  use the  following 
instructional strategies? 

Always Often Rarely Never No 
Resp. 

Total 

Lecture method 146(56%) 102    ' 
(39%) 

12 
(5%) 

Nil 1 261 
(100%) 

Discovery/Inquiry method 100 
(33%) 

91 (35%) 48 
(18%) 

8 (0.3%) 14 
(0.5%) 

261 
(100%) 

Individualized/Programme        instruct. 
Method 

93 
(36%) 

81 (31%) 48 
(18%) 

30 
(11%) 

9 (3%, 261 
(100%) 

Computer Assisted Instruction OS (3%) 13 (5%) Nil ISO 
(69%) 

60 
(23%) 

261 
(100%) 

Table 2.above, shows that the lecture method remain the predominant instructional method (56%) 
while computer instruction is least applicable (3%) a~s means of instruction. Discovery/Inquiry as well as 
Individualized/ Programmed Instruction are said to be employed by the respondents as well. This is an 
indication that lecturers use a combination of instructional methods in their teaching episodes- 

Research Question 3 
Do lecturers adequately expose their students (teacher trainees) in the use the available 

resources and facilities in class room instruction? 
• 

Table 3: Extent of Use of Selected Instructional Resources in Teaching 
How often do you use the 
following in teaching? 

Always Often Rarely Never No 
Resp. 

Total 

Educ. Resource Centre 53 
(20%) 

58 
(22%) 

101 
(39%)- 

40 
(15%) 

09 
(3%) 

261 
(100%) 

Internet Cafe 05 
(2%) 

40 
(15%) 

31 
(12%) 

163 
(62%) 

22 
(8%) 

261 
(100%) 

Library 241 
(92%) 

15(6%) 05 (2%) - - 261 
(100%) 

Responses from table 3 above show that students are not adequately exposed to use of modern 
instructional facilities apart from the traditional use of library (92%) for assignments. For instance 
responses show that majority (62%) of the lecturers do not make recourse to the internet as an instructional 
facility even though it is the in-thing now. Response to the use of the educational resource centre is equally 
not encouraging as 39% indicated that they rarely take or borrow facilities for instruction from the centre. 

Research Question 4 
How adequately exposed and trained are the lecturers in the use of available instructional and 

research facilities (Internet cafe, Educational resource centre and library) in the college? 



Table 4: Extent of Lecturers Competence in Use of Selected/Available Instructional Facilities 
How competent are you in 
using these facilities? 

Not 
competent 

Fairly 
competent 

Competent Very 
competent 

No Resp. Total 

GET facilities Nil 26 
(10%) 

116 
(44%) 

110 
(42%) 

09 
(3%) 

261 
(100%) 

Internet cafe 1\(3l%) 61(23%) 143(55%) 51(20%) 8(3%) 261 
(100%) 

Library Nil Nil 119(46%) 131(50%) 11(42%) 261 
(100%) 

Table 4 above, show that all the respondents are competent in the use GET facilities in the 
college. Similarly, 55% of respondents claimed competence in use of the internet cafe. Perhaps what can 
be deduced from this table in comparison to table 3 above in relation to use of the internet cafe is that 
lecturer may be competent in using the cafe for personal research and sending e-mails but not for 
instructional purposes. 

Discussion of Findings 
From the analysis of data collected, the following findings are arrived at. It is found that lecturers 

are competent in a number of instructional strategies, apart from the use of computer in instruction. (See 
table I). With this positive pedagogical competence, one expects that this competence is demonstrated 
in the class so that the teacher trainees can benefit maximally and also be inspired to use same in their 
teaching practice and subsequent teaching carrier. Though responses in table 2 show that a number of 
instructional techniques are used, it is still evident that the use of individualized instruction and 
computer-aided instruction is far from being applied. This is quite worrisome as the use of the computer 
and internet are the in- thing now, not only in the classroom but also in school administration, students 
registration and the banking industry among others. Closely related to the above is also the dismal use of 
available teaching learning/facilities in the cause of instruction, as revealed in table 3. This validates the 
arguments (Mkpa (2005) Abba (1999) and Ayogu(2002) that teachers do not adequately expose their 
students to multimedia in teaching even were such facilities are available. Considering the fact that 
government has been organizing series of workshops aimed at capacity building and also equipping 
schools with modern teaching-learning materials to meet up with accreditation requirement as well as 
improve the standard of instruction, expectation is that teachers will put to use the knowledge gained and 
the available equipments not only for accreditation but also for the benefit of the learner. 

Conclusion 
As the popular axiom says, No system of education can rise above the quality of its teachers. 

Teacher education is the foundation of all education levels from the kindergarten to the tertiary. It then 
follows that for any correction to be made, and for any improvement to be made in the standard of 
instruction in our educational system, the starting point has to be from the College of education and other 
teacher training institutions. 

In essence what this paper is concluding is that teachers in teacher training institutions as well as 
other teacher training programs must re position themselves in the task of teacher training and preparation. 
The instructional approaches must be improved and teacher trainees must be adequately prepared and 
motivated to the use of instructional materials. It is only when the teacher trainers are themselves exposed 
to the use of educational resources that they can expose and engage teacher trainees to day-to-day mode 
of instruction. It is only then that medium of instruction can improve especially in the primary and 
secondary schools level. 
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